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Every Child Achieving and Thriving, Schools White
Paper (Young People’s version)

About this document: what it is, and how to read it

This document is a young person’s guide to the government’s education White Paper Every
Child Achieving and Thriving.

The White Paper sets out plans to change how education works — not just in school lessons, but
across the systems that affect attendance, behaviour, SEND support, wellbeing, and inclusion.

This guide is not here to tell you what to think about those plans.
It is here to help you understand what is being proposed, what it could mean for you, and
what questions it is reasonable to ask.

Why this guide exists
White Papers are written mainly for policymakers, professionals, and organisations. They often
use technical language and assume background knowledge that young people don’t necessarily
have.
But these policies affect your education, your support, and your daily experience of school.
This guide exists so that:

e you don’t have to decode complex policy language on your own

e you can understand changes that may affect you
e concerns aren't dismissed just because you're young

What this guide does (and doesn’t) do

This document:

e explains what the White Paper says, in clear language
e highlights where policies could help, and where they might cause concern
e uses Framing Checks to slow down and question assumptions
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It does not:
e assume that all policies are good or bad
e blame young people for system problems

e expect you to already trust that systems will “get it right”

You can support some ideas and question others at the same time.

A note on tone and honesty

Throughout this guide, careful language is used — not because the issues are small, but because
they matter.

Being honest about concerns is not being negative.
Asking questions is not being difficult.
Pointing out risks does not mean rejecting change altogether.

Many of the challenges discussed here exist because systems did not work well enough before. It
is fair to expect new plans to do better.

How to read this document

You don’t need to read this all at once.
You can:

e skip to sections that matter most to you
e read slowly
e come back to parts later

You can also step away at any point. Some sections talk about issues — like unmet support
needs, behaviour, attendance pressure, exclusion, or feeling misunderstood in school — that may
connect to real experiences you've had.

Taking a break does not mean you've failed to understand the document, or that you are “too
sensitive”. It often means the topic matters, and that you're recognising your own limits in that
moment.

If something doesn’t feel right, that reaction matters.
If a section brings up difficult feelings, it's okay to pause and return later — or not return to that
section at all.

This guide is here to support understanding, not to push anyone through content that feels
overwhelming.
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One thing to keep in mind
Across the whole White Paper, one question matters more than any other:
Does this make it easier for young people to get the support they need — or harder?

This guide keeps returning to that question, because policies only succeed if they improve real
lives.

SECTION 2 — SEND and inclusion: from sidelined to
included

(Young Person’s version - SEND & inclusion)

SEND and inclusion: what the White Paper is trying to change

A major part of the White Paper focuses on children and young people with special educational
needs and disabilities (SEND).

It says that too many children with SEND have been sidelined by the education system —
meaning their needs were not met early enough, consistently enough, or fairly enough.

The White Paper presents its SEND reforms as a way to move from a system where children are
pushed aside, to one where they are included in mainstream education wherever possible,
with the right support.

What the White Paper says is the problem
The White Paper argues that the current SEND system:

relies too heavily on formal legal processes to unlock support
often provides help too late, after needs have escalated

creates conflict between families, schools, and local authorities
means support can depend on how hard families are able to fight

It also says that many SEND needs are common and predictable, but schools are not always
properly supported to meet them without a diagnosis or an Education, Health and Care Plan
(EHCP).
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What the White Paper proposes instead
To address this, the White Paper proposes:

earlier and more consistent support in mainstream settings

clearer expectations about what schools should provide as standard
new Individual Support Plans (ISPs) to describe day-to-day support
more joined-up working between education, health, and care services

The aim is for support to be available before things reach crisis point, rather than only once
formal thresholds are met.

EHCPs and “most complex needs”
The White Paper says that:
e EHCPs will continue to exist
e they will be focused on children with the most complex needs

e nationally defined support packages will sit underneath them

It suggests that clearer national standards could make support more consistent across the
country.

Framing Check

EHCPs exist because support was not reliably provided without legal protection.
When reforms talk about reducing reliance on EHCPs, it is reasonable to worry about who gains
access to support — and who might lose it.

Individual Support Plans (ISPs)

Individual Support Plans are described as plans that:
e set out the support a child receives day to day
e are reviewed regularly

e do not require a statutory assessment

They are presented as more flexible than EHCPs.
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Framing Check

Flexibility can be positive — but only if support is delivered consistently.
Plans without legal force rely on trust in the system, which many families do not yet have.

Inclusion in mainstream education

The White Paper is clear that it wants:
e more children with SEND supported in mainstream schools
e specialist provision to focus on those who genuinely need it

e better training and support for staff in mainstream settings

It argues that inclusion should not mean expecting children to “fit in” without adjustments.

Framing Check

Inclusion is not just about place — it is about experience.
Being educated in mainstream does not count as inclusion if needs are not met there.

Bottom line on SEND reform
The White Paper aims to create a SEND system that is:

earlier

fairer

more consistent
less adversarial

Whether it succeeds depends on one key thing:
Does support become easier to access, or does it simply move behind new thresholds?

SEND reform should make life better for young people — not just simpler for systems.
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SECTION 3 — Attendance: support, pressure, and
unmet needs

(Young Person’s version - Attendance)

Attendance: what the White Paper is focusing on
The White Paper places strong emphasis on school attendance.

It says that attendance has fallen in recent years and presents improving attendance as essential
for learning, wellbeing, and future opportunities.

Attendance is treated as a major system priority.

What the White Paper says is the problem
The White Paper argues that:

too many children are missing school regularly

absence can lead to lower achievement and fewer opportunities
patterns of absence often begin early and become entrenched
disadvantaged children and children with SEND are affected most

It presents low attendance as a serious risk that needs addressing consistently across the
system.

What the White Paper proposes
To improve attendance, the White Paper supports:

earlier identification of children with attendance difficulties
clearer expectations for schools and parents

better data to track patterns of absence

closer working between schools, families, and other services

The focus is on intervening sooner, rather than waiting until absence becomes severe.
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Attendance and unmet needs

The White Paper acknowledges that attendance problems are often linked to other issues, such
as:

mental health challenges
unmet SEND needs

family stress or instability
negative experiences of school

However, its proposals still place strong emphasis on targets, monitoring, and improvement
measures.

Attendance and family circumstances

For some young people, attendance is affected by responsibilities outside school, not attitudes
toward education.

This can include:
e caring for a parent, sibling, or other family member
e managing household responsibilities because of illness, disability, or instability

e accompanying family members to appointments or providing emotional support

Young carers and others in similar situations may want to attend school but face practical and
emotional barriers that are not visible in attendance data.

Framing Check

Poor attendance is often a sign that something is wrong, not a lack of effort or care.
Addressing attendance without addressing why someone is struggling risks treating symptoms
instead of causes.

Attendance, pressure, and experience
For some young people, increased focus on attendance may mean:
e more support arriving earlier

e Dbetter understanding of barriers
e less time spent out of school
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For others, it could feel like:
e increased pressure
e greater monitoring

e fear of being punished or judged for circumstances outside their control

How attendance policies feel in practice will depend on how sensitively they are applied.

Framing Check

Attendance difficulties do not always come from what happens in school — they are often shaped
by what happens around school.

When family circumstances affect attendance, support needs to be flexible and understanding,
not automatic or punitive.

What matters most

Improving attendance works best when:

young people feel safe and understood at school
learning environments meet different needs
support is flexible and responsive

responsibility sits with systems, not just individuals

Improving attendance works best when school feels like a place young people can attend — and
when systems recognise the realities that sometimes make attendance difficult.

Bottom line on attendance

The White Paper treats attendance as essential — and it is.

But it is fair to say this clearly:

Attendance improves when needs are met, not when pressure increases.

Policies that succeed will be those that remove barriers to learning, rather than simply recording
absence more efficiently.
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SECTION 4 — Behaviour: understanding, support,
and responsibility

(Young Person’s version - Behaviour)

Behaviour: how the White Paper approaches it
The White Paper talks about behaviour as a key part of children’s experience of school.

It links behaviour to learning, safety, belonging, and attendance, and says that calm, supportive
environments help everyone succeed.

Behaviour is treated as something that needs to be managed consistently, but also understood
properly.

What the White Paper says is the problem
The White Paper argues that:

disruptive behaviour can reduce learning time for everyone
staff face increasing pressure managing challenging behaviour
inconsistent approaches between schools can cause harm
exclusions and suspensions have serious consequences

It presents behaviour as an issue that needs both high expectations and early intervention.

The White Paper also links behaviour challenges to pressure on staff, including workload, stress,
and difficulties with recruitment and retention. It suggests that unsafe or highly disrupted
environments affect both learning and the people working in schools, and that better behaviour
support is part of creating conditions where staff can stay and thrive.

This connection is explored more fully later in the section on staff wellbeing.

Behaviour and unmet needs
The White Paper recognises that behaviour is often linked to:

unmet SEND needs

mental health difficulties

trauma or chronic stress

feeling unsafe, misunderstood, or excluded
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It acknowledges that behaviour is not always deliberate or malicious, and that escalation often
happens when support arrives too late.

Framing Check

Behaviour is often a form of communication.
If the underlying reason is not understood or addressed, responding only with sanctions risks
making things worse — for young people and for staff.

What the White Paper proposes
To improve behaviour, the White Paper supports:

clearer behaviour expectations across schools

earlier identification of difficulties

better support and training for staff

closer links between behaviour, attendance, and SEND support

The overall aim is to prevent problems from escalating, rather than responding only when they
reach crisis point.

Behaviour, discipline, and fairness
For some young people, stronger behaviour systems may mean:
e more predictable routines
e safer, calmer classrooms
e quicker adult support
For others, they may feel like:
e increased monitoring
e less room for understanding

e a faster move toward punishment

How behaviour policies are experienced depends heavily on how flexibly and fairly they are
applied, especially for children with additional needs or difficult circumstances.
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Framing Check

High expectations only work when paired with high support.
Discipline without understanding does not create belonging — it creates fear, resentment, or
withdrawal.

Behaviour and exclusion

The White Paper acknowledges that exclusion — whether temporary or permanent — has
long-term consequences for young people.

It says exclusions should be:
e used carefully
e alastresort

e accompanied by attempts to understand and address root causes

Behaviour reform is linked to wider work on alternative provision and SEND, with the stated aim of
reducing unnecessary exclusion.

Framing Check

Removing a young person from lessons does not remove the need for support.
If behaviour leads to exclusion without meaningful follow-up, the problem is moved — not solved.

What matters most
Effective behaviour support depends on:

early help

understanding individual needs

calm and consistent adult responses

environments where young people feel safe and valued

When behaviour policy works well, young people are supported to stay engaged, rather than
pushed out of education when they are struggling.
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Bottom line on behaviour
The White Paper recognises that behaviour matters — and it does.
But it is fair to say this clearly:

Behaviour improves most reliably when young people feel understood, supported, and
included — not when consequences arrive faster than help.

Behaviour policy should protect learning and protect young people from being written off when
they need support most.

SECTION 5 — Alternative Provision: support, safety,
and risk

(Young Person’s version - Alternative Provision)

A note before this section:
Some parts of this section reflect language used in the White Paper that can make it sound as
though young people themselves are the problem. This guide does not agree with that framing.

Young people are not “the problem”. When behaviour is difficult, it usually points to unmet needs
or to an unsuitable environment. Schools and authorities have a responsibility to work with
families to find the right support and educational setting.

What Alternative Provision is

Alternative Provision (often called AP) refers to education that happens outside mainstream
schools.

It is used for children and young people who are not able to attend mainstream school full-time,
either temporarily or longer-term. This can include:

e AP schools
e specialist centres
e part-time placements alongside mainstream school

Alternative Provision can offer smaller settings, specialist support, and more flexibility than
mainstream education.




How the White Paper talks about Alternative Provision

The White Paper presents Alternative Provision as:
e a way to support children whose needs are not being met in mainstream settings
e atool for early intervention, not just crisis response

e aresource that should work with mainstream schools, not replace them

It links AP closely to behaviour support, SEND reform, and efforts to reduce exclusion.
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What the White Paper says is the aim
According to the White Paper, Alternative Provision should:

help identify unmet needs earlier

reduce escalation that leads to permanent exclusion

provide targeted support to help children re-engage with learning
support transitions back into mainstream education where possible

The stated aim is to stop children from falling out of education entirely.

When Alternative Provision works well
Alternative Provision can work well when it:

is appropriate and voluntary, not forced

has clear purpose and review

provides high-quality teaching and care

supports wellbeing as well as learning

keeps a clear connection with mainstream education

For some young people, AP can feel safer and more supportive than mainstream school.

Framing Check

Alternative Provision can be supportive when it adds support.
It becomes harmful when it is used to remove responsibility from the system.
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The risk: exclusion by another name

Many young people and families worry about Alternative Provision being used as a form of
informal or “hidden” exclusion, especially when:

placements happen without clear consent

there is no plan to return to mainstream education
support is lower quality or inconsistent

oversight and accountability are weak

In these cases, AP can feel less like support and more like being pushed out of view.

Framing Check

Moving a child out of mainstream education does not solve unmet needs.
If support does not improve, the setting changes — not the outcome.

Alternative Provision and SEND

The White Paper links Alternative Provision to SEND reform, noting that:
e behaviour difficulties are often linked to unmet SEND needs
e AP settings may help identify needs that were missed

e specialist expertise can support earlier intervention

However, this only helps if identified needs lead to real support, not just a change of placement.

Framing Check

Identifying needs without meeting them does not count as progress.
Support must follow insight — otherwise young people are left in limbo.

What matters most

Alternative Provision should be:

supportive, not punitive

time-limited where possible

clearly explained to young people and families
regularly reviewed
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e held to the same standards as mainstream education

Young people should know why they are in AP, what support they are receiving, and what
happens next.

Bottom line on Alternative Provision
The White Paper presents Alternative Provision as part of a broader support system.
It is fair to say this clearly:

Alternative Provision should be a way to strengthen support — not a way to quietly move
problems elsewhere.

Used well, AP can help young people reconnect with education.
Used poorly, it can make exclusion less visible but more permanent.

SECTION 6 — Staff wellbeing: pressure, support,
and shared responsibility

(Young Person’s version - Staff wellbeing)

Why staff wellbeing matters in this document

The White Paper includes a section focused on teachers and school staff, recognising that what
happens to staff affects what happens to young people in school.

It says that:
e staff wellbeing matters for learning, safety, and stability
e schools are under long-term pressure

e recruitment and retention are serious challenges

This section explains how staff wellbeing is discussed — and why it matters for young people too.
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What the White Paper says is the problem
According to the White Paper:

staff workload has increased over time

stress and burnout contribute to people leaving education
challenging behaviour and high levels of need can add to pressure
instability affects the consistency of support available to children

The White Paper presents these as system issues, rather than individual failures of staff.

Linking staff wellbeing and behaviour
The White Paper does link staff pressure to behaviour challenges in schools. It suggests that
unsafe or highly disrupted environments can affect both learning and staff wellbeing, and that

improving behaviour support is part of making schools places where staff can stay and thrive.

This connection is important — but it needs to be handled carefully.

Framing Check

It is not the case that young people are causing staff burnout simply by struggling.
When systems fail to provide early support, training, or the right settings, pressure increases for
everyone — including staff and students.

What the White Paper proposes
To support staff wellbeing, the White Paper proposes:

improved training and professional development
clearer expectations and guidance

investment in support staff

reducing unnecessary workload

stronger system-level support

The stated aim is to allow staff to spend more time teaching and supporting young people, rather
than managing constant crisis.
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Why this matters for young people
Staff wellbeing affects young people when it leads to:

high staff turnover

inconsistent support

loss of trusted relationships

reduced capacity to respond with patience or understanding

Stable, supported staff are more able to:

e notice when something is wrong
e respond calmly and fairly
e Dbuild trust over time

Framing Check

Supporting staff is important — but this should never involve blaming young people for difficulties
that come from unmet needs or system pressures.
Wellbeing improves when systems work better, not when responsibility is shifted onto children.

Shared responsibility, not shared blame
The most helpful way to think about staff wellbeing is shared responsibility:

systems provide resources, training, and realistic expectations
schools create supportive cultures

staff are supported, not stretched beyond capacity

young people are understood, not treated as problems to manage

When these things align, both staff and students are more likely to thrive.

Bottom line on staff wellbeing
The White Paper is right to say that staff wellbeing matters.

It is fair to say this clearly: Staff wellbeing improves when young people receive the right
support early, not when pressure is moved between groups.

Supporting staff and supporting students are not competing goals. They depend on one another.
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SECTION 7 — Collaboration: working together
around young people

(Young Person’s version - Collaboration)

What the White Paper means by collaboration

Throughout the White Paper, collaboration means schools, local authorities, health services, and
other partners working more closely together to support children and young people.

The White Paper presents collaboration as essential — especially for addressing SEND,
attendance, behaviour, wellbeing, and early intervention.

What the White Paper says will be different this time

The White Paper recognises that collaboration has been promised before and has often not
worked well in practice.

It says this is because:

e roles and responsibilities were unclear
e services worked separately instead of together
e collaboration depended too much on goodwill rather than system design

This time, the White Paper says it wants to:

make collaboration a core part of how the system works
clarify who is responsible at each point

improve accountability when things go wrong

support earlier intervention rather than crisis response

The intention is for services to act together, rather than passing responsibility around.

Data sharing is not the same as working together
The White Paper talks about improving information and data sharing between services.

Good information sharing can help, but on its own it does not create support.
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Real collaboration depends on:

consistent communication
shared understanding of needs
action following information
clear responsibility for decisions

Without these, young people and families can still feel passed between services — even if
information is recorded more efficiently.

Framing Check

Young people are more than data points.
Information sharing should support understanding and action, not reduce people to records,
scores, or risk categories.

Why some young people feel cautious

Many young people and families support the idea of services working together — but still feel
cautious.

This is often because they have:
e seen previous attempts at “joined-up working” fail
e experienced delays or disagreements between services

e been asked to repeat the same information multiple times

It is reasonable to ask what will actually change, and how trust will be rebuilt through action,
not just policy language.

Collaboration and SEND

The White Paper links collaboration closely to SEND reform.
It argues that better collaboration should:

e reduce delays

e support earlier help

e reduce reliance on formal processes once needs are identified

However, this also raises important concerns.




Page | 23

A specific concern: collaboration and EHCPs

The White Paper says it wants to reduce reliance on statutory processes and focus Education,
Health and Care Plans on children with the most complex needs.

Some young people and families find this worrying.
EHCPs exist because support was not reliably provided without legal protection. When
collaboration is presented as a way to reduce EHCP use, it can feel like an attempt to limit the

very documents that legally require support.

This concern is especially strong for young people with significant but less visible needs, where
support has historically been inconsistent.

Framing Check

Collaboration can be positive when it strengthens support.
It becomes concerning if it is used to reduce legal protection before reliable alternatives are
in place.

What would make collaboration feel safe

For collaboration to feel supportive rather than worrying, many young people say a few things
really matter:

being listened to, not just discussed

not having to repeat the same story

knowing who is responsible

consent and respect when sharing information
support arriving in real life, not just on plans

legal protections staying in place until trust is earned

Collaboration works best when it feels like people are working with you, not managing you.
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Bottom line on collaboration

The White Paper presents collaboration as a way to make systems fairer, earlier, and more
effective.

It is fair to say this clearly:

When collaboration works, support becomes easier to access.
When it fails, young people and families should not carry the cost.

Collaboration should reduce stress — not add another layer of uncertainty.

SECTION 8 — Innovation and ambition: what change
is meant to look like

(Young Person’s version - Innovation and ambition)

What the White Paper means by “innovation”

When the White Paper talks about innovation, it does not mean constant disruption or
experimentation on young people.

Instead, it describes innovation as:
e sharing good practice between schools
e learning from what already works

e improving systems without rewriting rules every year

The aim is to make change smarter and steadier, rather than bigger and louder.

How innovation is meant to help schools and students
The White Paper says innovation should:

support schools to solve problems earlier

reduce unnecessary workload

spread effective approaches more quickly

improve understanding of what works in different settings

These should be used to support schools, reduce staff workload, and improve understanding of
what works.
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Innovation and ambition for all young people

The White Paper puts a lot of emphasis on high ambition for every child, including:
e children with SEND
e children who have struggled with school

e children whose strengths are not always recognised

It says ambition should not be about pressure alone, but about making sure support and
opportunity exist alongside high expectations.

What ambition looks like in practice

For young people, ambition can look very different depending on circumstances.
Done well, it could mean:

flexible pathways

recognition of different ways of learning

support that grows with changing needs
success being measured in more than one way

Done poorly, ambition can feel like:

e higher pressure without more help
e unrealistic expectations
e Dbeing pushed toward outcomes that don't fit

Framing Check

High ambition only works when it is paired with real support.
Raising expectations without changing how support is delivered risks increasing stress rather
than opportunity.

Innovation, data, and technology
The White Paper also talks about innovation through:
e better use of data

e digital tools
e emerging technology
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It presents these as ways to:

e reduce workload
e identify needs earlier
e support decision-making

Framing Check

Technology should support understanding, not replace it.
Data should help adults work with young people — not turn young people into scores, targets, or
problems to be managed.

What matters most

Innovation should improve:
e how education feels day to day
e how quickly support arrives

e how fairly systems respond to need

If innovation does not change lived experience, it is just reorganisation.

Bottom line on innovation and ambition

The White Paper presents innovation and ambition as ways to improve education without
constant upheaval.

It is fair to say this clearly: Innovation should make education more human, more supportive,
and more inclusive — not more complicated or more pressurised.

Ambition works best when young people can see that the system is adapting to support them, not
asking them to adapt alone.
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SECTION 9 — Implementation: what happens next

(Young Person'’s version - Implementation)

What the White Paper says about timing

The White Paper is clear that the changes it proposes will not happen all at once.

Instead, it describes an approach where reforms are:
e phased in over time
e tested and adjusted as they develop

e introduced gradually to avoid disruption

The government says this is to make sure changes are workable and sustainable.

What this means for young people
For young people, this means:
e schools will not suddenly change overnight

e support systems will adapt gradually
e some changes may take longer to be felt than others

This can feel reassuring — but it can also feel frustrating if support is needed urgently.

Framing Check

Gradual change can protect stability, but it can also delay improvements.

It is reasonable to want change to be careful — and to want it to arrive in time to make a real

difference.
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Consultation and feedback
The White Paper says that:
some proposals are still being consulted on
feedback from young people, families, schools, and professionals will be gathered

details may change based on what people say

e This is particularly relevant for SEND reforms.

What consultation should mean
Consultation only works if:
e people can understand what is being proposed
e views are taken seriously

e feedback leads to visible changes

Being asked for views is not the same as being listened to.

Framing Check

A fair test of consultation is whether people can see what changed as a result of what they
said.

What stays the same during the transition

The White Paper states that:
e existing legal duties continue while changes are introduced
e current systems stay in place until new ones are ready

e schools and services must still meet their responsibilities

This includes duties around SEND and existing plans.




What this means in practice
During the transition period:
e support you already have should not disappear
e rights continue while new systems are developed

e schools cannot use change as a reason to reduce support

This is an important reassurance.
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Framing Check

Transitions should never create gaps where support drops away.
Change should not mean being left without help “in the meantime”.

Implementation and uneven impact
The White Paper recognises that:
e schools and services start from different positions

e capacity and resources vary
e improvements may not appear everywhere at the same time

This means some young people may experience change earlier than others.

What matters most

Implementation succeeds when:

support becomes easier to access
responsibility is clear

systems respond consistently
young people feel heard

If implementation increases confusion, delay, or gatekeeping, then the reform is not working as

intended.
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Bottom line on implementation
The White Paper asks for patience as reforms are phased in.
It is fair to say this clearly:

Change should be judged by its impact on young people’s lives — not by how carefully it
is described on paper.

Implementation should bring real improvements, not just new processes.

SECTION 10 — Conclusion: what this White Paper
means for young people

This White Paper sets out a wide range of proposed changes to how education works — in the
classroom, across schools, and through the systems that support young people.

Some of the ideas in the White Paper aim to improve inclusion, support, and consistency. Others
raise important questions about how decisions are made and how support is accessed in
practice.

It is reasonable for young people to feel hopeful, cautious, or uncertain — sometimes all at the
same time.

What matters more than the words

Across this guide, one message appears again and again:
Policy only matters if it improves real life.

The success of these proposals will not be measured by how well they are written, but by whether
young people experience:

earlier help

clearer support

being listened to

fewer barriers to learning

and greater fairness across the system

Change that looks good on paper but does not improve daily experience is not meaningful
change.




A fair test of whether this works
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There is a simple question young people are entitled to ask about every part of this White Paper:

Does this make it easier to get support when you need it — or harder?

If the changes lead to:

quicker support

clearer responsibility

stronger protection

and better understanding of individual needs

then the reforms are moving in the right direction.
If they lead to:

higher thresholds

less legal protection

more monitoring without help

or young people being treated as problems to manage

then something has gone wrong.

A final word

Struggling at school does not mean you lack effort or ambition.

Needing support does not mean you are the problem.

Many of the challenges described in this White Paper exist because systems did not work well

enough in the past. It is fair to expect new plans to do better.
A system that truly works for young people is one that:
e adapts to different needs

e takes responsibility when things fail
e and treats young people as partners, not obstacles

That is the standard by which these changes should be judged.



